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EXECUTIVE SUMMARY

This Report has been prepared to fulfil the Australia 
Council for the Arts Funding Project Objective: To 
conduct an independent evaluation demonstrating 
the impact of the three-year Kids as Catalyst project 
and its suite of activities upon the delivery partners, 
participating groups and the wider community.

Kids Thrive commissioned The University of Melbourne’s 
Jack Brockhoff Child Health and Wellbeing Program 
to support their evaluation of child-led projects by 
providing an overall strategy evaluation framework and 
analysis. The evaluation team developed a logic model 
to conceptualise and explain the theory of change 
underlying the Kids Thrive approach and provide a 
theoretical rationale and evidence for expected longer 
term outcomes and broader social impacts of the 
strategy. 

Child-led social change is a concept based on recognition 
that children are able to initiate and lead positive change 
for the benefit of all. Kids Thrive defines child-led change 
as: 

Children taking a lead in identifying community 
strengths, and finding ways to increase those 
strengths through their own actions. 
Children identifying community problems and 

finding solutions and actions they can take to 
address these problems – with or without the 
support of adults. 
Children taking life-transforming ideas and skills 
back to their homes and communities, leading their 
adults by example into new ways of being in the 
world.

Kids Thrive delivers arts-based primary prevention 
programs within disadvantaged communities to foster 
positive social outcomes for disadvantaged children 
aged 0-12 and their direct communities. Artists are 
partnered with children’s specialists in the areas of 
health, education, social welfare and cultural diversity 
to develop and deliver programs across Victoria. Kids 
Thrive values inclusion and diversity, and places at the 
core of all its work a long-term view of the child as a 
major contributor to, and creator of community.

The Kids as Catalyst project was a three-year multi-
layered exploration of arts-based, child-led capacity 
building. This project comprised five interconnected, 
innovative arts-based interventions by which kids 
became the catalyst for positive community change 
across multiple sites over three years (July 2013 – June 
2016).
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Kids as Catalyst Programs: 

This report has drawn on a social ecological conceptual 
model of child health and wellbeing appreciating that 
its principles underpin the Kids as Catalyst strategy. 
Recognising that childhood and early adolescence is a 
time of “ever widening social environments” with the 
focus expanding “from the family, to the peer group, and 
relationships in the school and community context” leads 
logically to an ecological perspective, examining these 
multiple influences on a young person’s development (1). 
Social ecological models take into account determinants 
of phenomena and effects of interventions at the 
individual, interpersonal, community and societal level. 
Social ecological models are based on the assumption 
that each of these levels interact, with the corresponding 
implication that interventions targeting multiple levels 
are more effective and have greater impact (2).

The concepts of risk and protective factors are central 
to research involving resilience in children and families. 
Preventative interventions aim to reduce risk factors 
and enhance protective factors - and risk factors at one 
ecological level can be offset by protective factors in 
another domain. 

Protective factors supported and promoted by Kids 
Thrive activities and programs include emotional self-
regulation, self-efficacy, social competency and problem 
solving skills (individual factors); closer relationships with 
carers, emotionally responsive parenting, and positive 
relationships with peers and teachers (interpersonal 
factors); and supportive relationships with adults in 
the community, along with a sense of community 
connectedness and belonging (3-6). 

Postcards 
from Nanna

Baby
Choir

KINDBanyule Kids 
Thrive

Kids as Catalyst 
philanthropy 

program

There is a growing body of evidence that children can be 
agents for social change (7, 8), adding to what is already 
known about youth-led change and active citizenship (9-
11). Engaging and providing the opportunity for children 
to participate in social action and to be able to advocate 
for their interests in the community has the potential 
to produce outcomes at individual, interpersonal, 
community and societal levels (7). Kids Thrive’s strategy 
of exposing and immersing young children at-risk in arts 
experiences engages them physically, emotionally and 
cognitively with the overall aim that they take a positive, 
leading role in their community now and into the future. 
Positive behaviour is also enhanced through children 
being publicly accepted and celebrated, for who they 
are and for what they can and have achieved.

As demonstrated in the logic model featured throughout 
this report, the Kids as Catalyst suite of programs produce 
outcomes at multiple levels in the measurable and 
observable shorter term, which ultimately are expected 
to achieve child-led community change in the longer 
term. The findings in this report indicate that the Kids 
as Catalyst strategy works at individual, interpersonal, 
community and societal levels to promote individual and 
community resilience and to build social connectedness 
and social capital.  

Programs should be embedded over a minimum 2
year period in a setting. Programs that have been
embedded and delivered over a 2 year period or
more have produced the greatest impact at the
individual, interpersonal and community levels.
Continued financial support is warranted for the
delivery and evaluation of the Kids Thrive child-led
change strategy.
Kids as Catalyst philanthropy program (

in particular has 
considerable potential for broad social impacts 
and should be prioritised as an intervention.
Further rigorous evaluation and research should
seek to understand these broader medium to long
term social impacts of the strategy and contribute to
a deeper understanding of child-led social change. 

Recommendations  



Delivered through application of the arts by artists
Arts – based framework to increase participation for vulnerable children
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COMMISSIONED EVALUATION REPORT

Kids Thrive commissioned The University of Melbourne’s Jack Brockhoff Child Health and Wellbeing Program to 
support their evaluation of child-led projects by providing an overall strategy evaluation framework and analysis. 
The evaluation team developed a logic model to conceptualise and explain the theory of change underlying the 
Kids Thrive approach and provide a theoretical rationale and evidence for expected longer term outcomes and 
broader social impacts of the strategy. 

The term ‘theory’ refers to general principles that provide explanations for empirical phenomena’(12). Theory 
thus assists in clarifying the relationships between the various phenomena that we observe and understanding 
or predicting the systemic impact of events, circumstances, or interventions. The overarching framework used to 
undertake this evaluation is a social ecological model, which recognises that individuals are embedded in and affected 
by larger social systems (13). The social ecological model has been drawn upon to analyse the five interventions 
within the Kids as Catalyst project and describe the levels at which change has occurred and is expected to occur 
as the children and families taking part in the interventions develop. Social ecological models take into account 
determinants of phenomena and effects of interventions at the individual, interpersonal, community and societal 
level. Social ecological models are based on the assumption that these levels interact, with the corresponding 
implication that interventions targeting multiple levels are more effective and have greater impact (2).

The Jack Brockhoff Child Health and Wellbeing Program is located within the Centre for Health Equity, Melbourne 
School of Population and Global Health at The University of Melbourne. The Program has a vision to enhance 
opportunities for all children to thrive and through research builds evidence about what makes a difference for 
children – in families, schools, communities, services and society – to build on the known social determinants of 
health. We are concerned with the key drivers of child health, particularly the influences of culture and social contexts 
on a child’s early years that impact health, educational, social and employment prospects later in life. 

Agency - in social science, agency is the capacity of individuals to act independently and to make their own free 
choices.
Barriers – problems encountered during the delivery of the intervention.
Bonding social capital - bonding social capital refers to benefits and supports associated with social networks 
between homogenous groups.
Bridging social capital - refers to the benefits associated with building of connections between heterogeneous 
groups; these diverse ties are likely to be weaker, but are more likely also to foster social inclusion.
Civic engagement - refers to the ways in which citizens participate in the life of a community in order to improve 
conditions for others or to help shape the community’s future.
Facilitators – factors that aid in making a change as easily as possible, helping to bring about a desired outcome. 
Resilience – implies the possession of skills or attributes that enable individuals to cope and recover quickly in 
the face of stress and adversity.
Social capital – the values and resources associated with the networks of relationships among people who live 
and work in a particular society, enabling that society to function effectively.
Social ecological – a framework or set of theoretical principles for understanding the interrelations among 
various personal and environmental factors. 

Glossary of terms
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BACKGROUND

Kids Thrive is... Child-led social change

Melbourne’s leading arts and community development 
organisation committed to child-led social change. 

Kids Thrive’s vision is for all children to thrive and be 
empowered to lead creative community change. The 
organisation’s aim is to nourish connections between 
children and their local communities, develop children’s 
leadership skills, build their resilience and foster their 
capacity to drive positive change. Kids Thrive promotes 
positive outcomes for children, their families and their 
communities by developing innovative arts and social 
justice programs in collaboration with specialists in 
children’s education, health, social welfare and cultural 
diversity. An arts-based approach is employed to tackle 
issues that children experience arising from trauma, 
disadvantage and cultural conflict, and to expand 
children’s creativity, communication and social skills. 

Kids Thrive programs are delivered in schools, 
community health centres, public libraries and other 
safe and supportive, child-focused community settings 
throughout Victoria. They prepare children for a lifetime 
of self-determination, creative problem solving and 
community connection. Kids Thrive places at the core 
of all their work a long-term view of children as major 
contributors to, as well as creators and leaders of 
community; and acknowledges that whilst children 
are dependent on adults, they have great agency and 
capacity for influence and for taking direct action, 
leading to fundamental community change.

Child-led social change is a concept based on recognition 
that children are able to initiate and lead positive change 
for the benefit of all. 

Kids Thrive defines child-led change as: 
Children taking a lead in identifying community 
strengths, and finding ways to increase those 
strengths through their own actions 
Children identifying community problems and 
finding solutions and actions they can take to 
address these problems – with or without the 
support of adults 
Children taking life-transforming ideas and skills 
back to their homes and communities, leading their 
adults by example into new ways of being in the 
world 

This requires adults, to: 
Give children space and support to be deep and 
insightful people
Create opportunities for children to participate in 
community decision-making
Allow entrenched prejudices or limitations to be 
challenged and even changed by children
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Partnership Approach Slow Art Model

Kids Thrive partners artists with children’s specialists 
in the areas of health, education, social welfare and 
cultural diversity to develop and deliver programs 
engaging children across Victoria, with a particular focus 
on vulnerable children from at-risk and disadvantaged 
communities. Kids Thrive artists work with non-arts 
partners to develop programs, as well as working 
together ‘on the floor’ to deliver programs – in classrooms, 
health centres and community spaces – teaming up with 
educators, family violence prevention workers, maternal 
and child health nurses, cultural diversity specialists and 
community activists to inspire, educate and activate kids, 
and through them their communities, to create positive 
change in their lives.

Kids Thrive aims for sustainable outcomes for participants, 
partners and communities, by incorporating professional 
development in all programs, and involving children’s 
specialists and professionals in actively developing and 
delivering their programs.

The programs are delivered using the Kids Thrive ‘Slow 
Art’ model, a framework for working in social innovation 
and community cultural development, developed over 
20 years by Directors Andrea Rieniets and Dr Andrea 
Lemon. The key to this model is embedding programs 
in communities over 2-5 years, and delivering gentle, 
repeated cycles of learning, rehearsing, celebrating 
and reflecting. The Slow Art model is proven to be 
highly successful in supporting vulnerable children and 
communities to succeed by building skills, interest, trust, 
confidence and investment over an extended period 
of time, whilst significantly reducing any potential for 
perceived personal or community ‘failure’.

Kids Thrive passionately believes the arts are equal to 
education, health and social welfare interventions in 
their capacity to grow healthy children and communities. 
When young children are immersed in arts experiences 
that engage them physically, emotionally and cognitively 
they grow their capacity to understand the world and 
their place within it. The arts open learning pathways in 
the brain; transform education practice and classroom 
engagement; build social and emotional wellbeing, 
empathy and tolerance; and help children cope with the 
effects of violence, disadvantage and trauma.
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EVALUATION OF KIDS AS CATALYST
KIDS THRIVE’S STRATEGY FOR CHILD-LED CHANGE

Kids as Catalyst is a 3-year exploration of child-
led, arts-powered community capacity building, 
empowering kids to create personal change, and to 
affect change in their local communities.

The Kids as Catalyst project aims to help break the 
cycle of poverty and disadvantage for children from 
birth to age 12 in communities at risk - by partnering 
musicians, writers and theatre artists with educators 
and specialists in children’s health, social welfare and 
social justice; and embedding the performing arts in 
parenting programs, pre-school, primary school and 
community programs. The Kids as Catalyst project was 
embedded in disadvantaged regions of Melbourne to 
engage vulnerable children, adults and communities in 
strategies that tackle racism or unfairness, social isolation, 
low-literacy, social and emotional learning, alternatives 
to violence, and parent/child disengagement.

Although young children are rarely considered as agents 
for social change, they play a pivotal role in bringing 
communities together, and have the capacity to stimulate 
adults to change for the better. To effect real community 
change, there is a need to engage children at risk 
through positive, creative experiences and relationships 
consistently throughout their early years - helping them 
to build a parallel narrative of positive, creative strategies 
for their lifetime. Social research consistently shows that 
prevention of persistent disruptive, negative or violent 
behaviour in primary or pre-school children is more 

Strategy

Delivery of interconnected, innovative arts-based 
interventions by which kids become the catalyst for 
positive community change across multiple sites over 
three years:

Interventions:
Brief catalyst: Postcards from Nanna – using 
performance as a tool for child and family 
engagement, community education and capacity 
building through local libraries.
Medium-length intervention: Kids as Catalyst 
philanthropy program – facilitating children to 
become philanthropists and social change agents in 
their local communities.
Long-term primary prevention programs: Baby 
Choir, Banyule Kids Thrive and KIND – partnering 
artists with educators and children’s specialists to 
effect long-term community change.

Each of these approaches:
Uses participation in the arts to deliver child-led 
community change 
Emphasises the arts as learning and community 

successful in addressing social issues, and has greater 
long-term outcomes, than programs seeking to address 
‘antisocial’ behaviours after they are entrenched (14). 
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Data Collection
Kids Thrive has used action research to gather 
quantitative and qualitative data to:

Understand the short and long-term benefits of 
the interventions – to children, communities and 
partner organisations.
Educate partners (and future partners) regarding 
the efficacy of arts-based approaches for promotion 
of wellbeing and resilience in young children and 
families.
Facilitate creation of replicable programs.

Strategy Outcomes

Researchers from The Jack Brockhoff Child Health and 
Wellbeing Program at The University of Melbourne have 
evaluated the three-year Kids Thrive Child-led Change 
strategy by:

Identifying the social-ecological theory of child 
health and wellbeing as underpinning and guiding 
the Kids as Catalyst strategy and the evaluation. 
Using this theoretical framework to develop a logic 
model to conceptualise and explain the theory of 
change underlying the Kids Thrive approach. 
Using data collected by Kids Thrive and assessing this 
data against the program logic model. This approach 
enables demonstration of both observable and 
measurable short term outcomes and likely longer-
term impacts of the Kids as Catalyst strategy. 
Collating process data which documents and 
assesses factors contributing to the implementation 
of the programs. Process data assists in determining 
if a program should be continued, refined, or 
expanded. Data has been documented for each 
program in the tables below regarding attendance, 
participants, output (ie events and performances), 
facilitators (what aided the program to run as 
intended) and barriers to implementation. 

Intended Short Term Outcomes: Socially engaged 
children with the skills and confidence to navigate 
personal and social challenges, and to step into 
community leadership roles; strengthened community 
connections between children, families, communities, 
schools and local support agencies; and children’s 
professionals with knowledge and experience to 
continue using arts within their professional practice.

Intended Long Term Outcomes/Impacts: Stronger 
families and communities; greater community pride and 
cohesiveness; reduced violence and tension in families 
and communities; children and communities respecting 
human differences, and with the skills and confidence 
to speak up for what they believe is right; sustainable 
relationships between schools and community 
agencies; increased social cohesion between children 
and community members; and improved collective 
wellbeing through bridging social capital

In summary, the strategy comprises innovative, child-led 

Conceptual Framework, Logic Model and 
Evaluation Methodology

Social-ecological theory of child health and 
wellbeing 

This theoretical or conceptual framework recognises the 
dynamic mutually reinforcing impact that individual, 
family/interpersonal, community and societal factors 
have on each other. Thus, interventions which create 
change at one level radiate both inwards and outwards 
affecting other levels. Correspondingly, changes 
brought about at outer levels of the framework - at the 
societal or community level - will affect larger numbers 
of individuals, and interventions that target more than 
one level will have the greatest impact of all. 

engagement strategies
Is delivered within safe, supportive, child and family-
focused community settings
Engages significant non-arts partners
Provides professional development opportunities 
for non-arts partners to participate in arts activities 
and outcomes; gain an understanding of and skills 
in the use of arts for social change; and to share 

social change programs that empower children, their 
significant others and ultimately their communities.
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PROGRAMS
In the following pages, a description of each of the Kids as Catalyst programs 
is presented with collated data and a summary of the impact on child and 
community development and child-led social change. For each program, findings 
are mapped against the logic model to enable an assessment of likely short, 
medium and longer term outcomes at an individual, interpersonal, community 
and societal level.
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BABY CHOIR
 “Caring and positive relationships are essential to ensure [low] 

stress levels promote resilience for babies and children.”(15)

Program description

Baby Choir is a strengths-based program which uses music, movement, voice, touch and relaxation to reconnect 
disengaged, vulnerable young mothers with their children, and with each other. The program is developed and 
delivered in collaboration with community nurses at Banyule Community Health Service in West Heidelberg. It 
responds to a need they have identified for alternative, creative approaches to engage young mothers who are 
experiencing social isolation, and detachment from their babies due to post-natal depression, impacted by complex 
issues such as inter-generational poverty, poor mental health, personal histories of neglect, substance abuse, 
domestic violence and/or trauma. Baby Choir partners Kids Thrive artists with community nurses, designing and 
delivering workshops delivering key child engagement strategies through play-based, music, songwriting, dancing 
and performing arts.

According to the Australian Early Years Learning Framework (2009) the creative and expressive arts offer a medium 
for adults to interact with children. More specifically, singing and chanting rhymes, jingles and songs together 
are known to impact on development of self-identity and communication. Early childhood is a period of “rapid” 
brain development which can be “fostered by relationships with caregivers and supported by optimal community 
environments for families and children”(15). These conditions can ameliorate stress in children related to disadvantage 
and/or trauma which can negatively interfere with brain development.

Baby Choir aims to increase attachment between babies and their carers; increase connection between babies, carers 
and their community; and offers a non-threatening gateway for carers to access the Banyule Community Health 
(BCH) services and supports by delivering an arts-based program for the nurturing and engagement of babies and 
their carers. A short and medium term aim of Baby Choir is that adults have regular and positive informal contact 
with each other, which in-turn, improves social and community connection. Researchers have found that social 
connections are typically poor in disadvantaged communities effectively compromising the resilience of individuals 
and communities (16-18).

Setting
Baby Choir is delivered at Banyule Community Health, a service in West Heidelberg where families rank in the 95th 
percentile of disadvantage (19). The Australian Early Development Census (formerly known as the Australian Early 
Development Index) 2012 data showed that children living in the most socio-economically disadvantaged Australian 
communities were twice as likely to be developmentally vulnerable in one or more, and two or more, domains 
compared to children in least disadvantaged communities. Reported figures for West Heidelberg compared to 
Victoria include:

36.5% of children living in West Heidelberg were vulnerable in one or more domains compared to 19.5% of 
children in Victoria overall. 
Developmental vulnerability amongst these children was notable at 16.3% and 14.1% in the areas of social 
competence and emotional maturity respectively (20). These figures are double that of Victorian children overall 
for these domains. 

For these reasons, the location of Baby Choir in West Heidelberg and evidence of increased adult engagement take 
on a particular significance. Provision of a family program in this location maximises attendance by disadvantaged 
families. The program is provided free of charge and delivered as a ‘drop in’ program on a weekly basis to local babies 
and carers, particularly those attending Banyule Community Health.
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Data collection (2013 - 2016)

Different methods of data collection were employed by program staff in different program years to ensure a broad 
overview of outcomes and impacts were assessed. These included attendance records, participant surveys, staff 
surveys, interviews with participants and community health workers, and video recordings of some sessions. Surveys 
are limited to retrospective reports of changes in feelings and behaviour. These measures provide important insights 
into participant experiences and perceptions of change and are the first stage in building strength of evidence. 
Future trials using pre and post measures including matched comparison sites or a randomised controlled study 
design would provide stronger evidence of program effectiveness (21).

*The terms parent or mother are inclusive of family members, carers & guardians.
*The term community nurse refers to Banyule Community Health staff who hold the dual role of Community Midwife as 
well as Maternal & Child Health Nurse.
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2013: Pilot 2014 2015 2016
DELIVERY 25 weekly sessions 23 weekly sessions 21 weekly sessions 25 weekly sessions

ATTENDANCE 71 children + 73 adults 
Age 0 – 4 years

74 children + 66 adults 
(45 families)
Age 0 – 2 years

66 children + 55 adults
Age 0 – 4 years

80 children + 72 adults
Age 0 – 4 years

60% attending > 3 
times

42% (19) One session 78% attended more 
than once 

76% attended more 
than once
37% attended once

26% attending > 6 
times

18% (8) One term 18% attended 2 
sessions

17% attended 2 
sessions

8% attending > 9 times 40% (18) Two terms or 
more

34% attended 3 – 5 
sessions
26% attended > 5 
sessions

29% attended 3 – 5 
sessions 
17% attended > 5 
sessions

An average of 20 
people attended each 
session.

An average of 25 people 
attended each session.

An average of 30 
people attended each 
session

An average of 23 
people attended each 
session;

PARTICIPANTS 2 x maternal child 
health nurses
1 x Kids Thrive 
workshop artist
1 x arts/education 
specialist

2 x maternal child 
health nurses
1 x Kids Thrive 
workshop artist
1 x arts/education 
specialist

2 x maternal child 
health nurses
1 x Kids Thrive 
workshop artist 
14 children’s health 
specialists 

2 x maternal child 
health nurses
2 x Kids Thrive 
workshop artists
9 children’s health 
specialists

FACILITATORS 3 community 
engagement events

Community Health 
nurses noted that the 
flexibility and active 
nature of Baby Choir 
was part of its success 
for some people, 
and conversely, was 
probably not suited to 
others.

Structured observations 
were included in data 
collection. Two sessions 
were video-recorded.

‘Three tiny tips in 3 
minutes’ included in 
the program – to build 
health professionals’ 
links with the program 
and foster stronger 
connections between 
program participants 
and other services at 
BCH. 
Extended the program 
to include morning tea 
after the session – with 
the aim of increasing 
social interactions.

Overall findings 
of the program 
indicate conducting 
sessions at BCH in 
West Heidelberg, and 
recruiting participants 
through BCH 
community nurses, are 
effective strategies to 
reach the target group.

BARRIERS No reported barriers Broader community 
events were not held in 
2014-2016 after early 
evaluation revealed 
they held no meaning 
or benefit for attendees

No reported barriers No reported barriers

BABY CHOIR

Results

1. Process data
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In 2014 two Baby Choir sessions were videotaped and were used to assess behaviours and interactions within the 
sessions, which included adult to child (specifically face to face), adult to adult and child to child. A behaviour was 
defined as what people were doing at the time. The 2014 and 2016 data is reported below. Observational data was 
not collected in 2015.

2014 data:
70% of observed interactions were supportive of positive childhood development. 
64% of adults surveyed described behavioural indicators that demonstrated social connections and 
developmental outcomes for children. 

“My baby interacts more with other babies here” [compared to when she goes to other adult child groups].” 
(Parent, 2014)

64% of adults surveyed said that since attending Baby Choir they responded to difficult situations in a 
“more calm” and constructive way. 

“I would get angry. If I think of the same situation now, I would say that after attending Baby Choir I can lighten 
up easier.” (Parent, 2014)

45% of surveyed adults reported that the adult-to-adult interactions were important to them (2014)
36% of adults surveyed said that the best thing about Baby Choir was the time that they had with their child. 
(2014)
27% of survey respondents said that Baby Choir was different from other groups because it was more flexible 
and active (2014)

“This is different. No others do this. Other groups are so structured; no rules, open, express and bend” (Parent, 
2014)

“It’s non-judgemental”. (Parent, 2014)

2016 data:
100% of 2016 survey participants* reported they felt more connected with their child, with 85% reporting they 
are using other services at BCH.

As a result of attending Baby Choir “We use music more to relax and connect” (Parent, 2016)

“The community nurses reported that a great deal of work is done to build [the parent’s] trust to access the 
services that they need.” (Community Health Worker, 2016)

71% of survey participants reported they learnt more from ‘3 tiny tips’, that they made new friends and that 
parenting was easier after attendance at Baby Choir

*Survey participants limited to only those who attended each Baby Choir session. Due to the transient nature of the population and 
casual drop-in approach of the program this reflects only 9.5% of the total number of participants. 

2. Additional results
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At the individual level children were reported to be showing improvements in language acquisition and positive 
developmental outcomes. 

“My son’s language [has improved] and my other son has come out of his shell and gained some independence.” 
(Parent, 2014)

“A connection through the music [which] is evident, as well as additional movement and improved early speech. 
Above all else, fun with mum or dad.” (Community worker, 2013)

“She looks, enjoys seeing other babies” (Parent, 2014)

“My little one is more independent here.” (Parent, 2015)

Parents identified that they had improved coping skills as a result of attending Baby Choir. Baby Choir offers 
vulnerable adults new parenting skills and insights to assist in their day-to-day role as parents and carers.

“In a difficult situation, before going to Baby Choir I cried, I swear. If I think of the same situation now, I would say 
that after attending Baby Choir, I would ‘Sing, dance, relax.’ Things that felt too tough I now know will go away.” 
(Parent, 2014)

“It makes me more calm; me and my baby have fun … it also helps him to have a long nap … it always energized 
me with positive thoughts and the whole day is happier” (Parent, 2014)

Attendees also reported Baby Choir as a place they wanted to be and a priority in their week, particularly if they 
were experiencing a hard time. One mother wanted to come to Baby Choir during a particularly difficult time as it 
‘is a happy place to be’. 

“It’s the one thing in my week that I really look forward to – wouldn’t miss it for the world”. (Parent, 2014)

It was noted that during Baby Choir, conversations started more naturally between parents when they were 
participating in singing and dancing, compared to conventional mothers’ groups. At the interpersonal level 
connections are developed and strengthened between mother and baby, and with other mothers attending the 
session. 

“[A main benefit of attending Baby Choir was] spending time with my baby where we are both enjoying the 
activity, being out in our community and meeting new people.” (Parent, 2013)

“The most significant achievement from Baby Choir is the strengthened relationships between child and 
parent. This is obvious by (the) strong attendance, positive feedback from families and demand for the choir.” 
(Community health worker, 2013)

“Sofia and I loved the slow dancing and sharing this time with others.” (Parent, 2015)

“Socializing has become a little easier.” (Parent, 2016)

BABY CHOIR

2. Additional results cont.
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“More interaction between us and social awareness.” (Parent, 2016)

At the community level Baby Choir has facilitated connections between the parent and the local community health 
service, providing the opportunity for informal discussions between the parent, maternal child health nurses and 
other community health workers thus building relationships to support social connection to the community. This was 
an opportunity to build trust between child health service providers and families, with community health workers 
reporting those who regularly took part in Baby Choir positively engaged with services providers. Community 
nurses said that in an informal setting such as Baby Choir, adults frequently talked with them about parenting and 
child development and that it did help build the adult’s trust in services. Maternal and Community Health Nurses 
found a professional benefit for them was to observe clients interacting with their babies in a relaxed and active 
group space.

“they started going to Baby Choir to ‘learn skills as a first time parent’ and to learn ‘ideas for playtime with my 
baby’.” (Community health worker, 2013)

Improved connection with the local community was a direct benefit from attending Baby Choir, which was 
facilitated by regular and positive informal contact. As social connections are historically poor in very disadvantaged 
communities, such as West Heidelberg, increased social connections are also particularly important for building the 
resilience of individuals and communities. The increase in adult engagement between families and service providers 
through attendance at Baby Choir was a positive outcome.  Staff expressed greater confidence in their informal 
interactions with families, particularly in having a reason to say ‘hello’ in the foyer, strengthening relationships 
between professionals and clients. Attendee numbers at Baby Choir had gradually increased since 2014 from 45 
mothers and their baby to 72 mothers and 80 children. The community health service reported this could be due to 
word-of-mouth regarding the value of the program and also that a sense of trust had been built between the service 
and the community as the program had been consistently provided for three years.   

“I have enjoyed so many things about Baby Choir. The singing and communal participation. My baby loves 
it and gets very excited about the music and movement and the other people in the group. It’s helped me to 
incorporate music into many aspects of our day. I am also grateful for the involvement in the community and 
the people I have met; it’s helped to make me much more appreciative of the area I live in.” (Parent, 2013)

“Baby Choir … has become a great tool for our early years’ staff to build stronger relationships with our most 
vulnerable families. Using music, dance and laughter in such a fun welcoming environment is incredibly 
important in ensuring a good connection to highly skilled professionals. The choir is also the starting point 
for many families with their local community. For many, children are the key to unlocking the potential of 
activities, opportunities and supports that a local community can provide. Baby Choir is making this possible.” 
(Community health worker, 2013)

“I love the friends we have made – our little community.” Parent (2015) 

Before Baby Choir [to handle a difficult situation I would] “avoided socialising” now [I would] “get out of the 
house.” (Parent, 2016)

2. Additional results cont.
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BABY CHOIR

Summary of impact

Data collected along with developmental theory suggests that Baby Choir provides positive conditions for brain 
development in vulnerable children. Structured observations and survey responses demonstrated that positive 
adult - child interactions were an outcome from Baby Choir and have been a consistent observation over the years 
of delivery. Participation in Baby Choir seems to be an effective way of engaging parents who are experiencing 
disadvantage and were previously disengaged and isolated from the community. It provides a flexible environment 
in which mothers can positively engage with their child, informally discuss parenting issues with health professionals 
on site, and for both mother and child to have fun. 

Baby Choir has significant impacts at the individual and interpersonal levels, with positively developed interactions 
and engagement between mother and child highlighted over the three year evaluation period. Baby Choir is based 
on evidence that participating in music, singing, rhyming and movement increases positive engagement between 
adults and children, contributing to childhood development. For this particularly disadvantaged population, this is 
extremely important for child development, during early childhood and into the future. The delivery of Baby Choir 
to a community where developmental vulnerability is double that of the average Victorian is critical for reducing the 
level of disadvantage for children in this community. Children are able to thrive due to improved relationships with 
their parents and carers, and with other adults in the community such as community health workers.  

This program differs from other parenting programs by not only offering adults new parenting skills to assist their 
day to day role as parents and carers, but through the mechanism in which the mother and child participate in the 
program. The program offers the opportunity for mother and child to engage in singing, dancing and rhyming. The 
arts offer a different medium for adults to interact with the children, and have thus resulted in positive engagement 
and strengthening of their relationship to their children. With children essentially leading their parents to Baby Choir 
adults are also now engaging with other attendees from the local community and the staff from the local community 
health service. Baby Choir thus impacts at the community level by engaging community members to attend the 
community health centre, building relationships with staff and being exposed to the range of services on offer 
through the ‘3 Tiny Tips’ segment presented weekly by BCH professional health staff. Staff are also connected with a 
greater number of mothers and their babies, many that are experiencing disadvantage, building their knowledge of 
the needs of these parents and needs within the community.  

Societal

In
terpersonal

Community

In
dividual

Broad circles of safety & supports for children and carers
Service providers have more knowledge about needs of carers and their children

Children and families have  sense of belonging, experience affirmation of their 
identities and cultural ways of being
Children thrive due to improved relationships with carers and other adults in the 
community

Positive child development

Figure 1. Impact of Baby Choir Outcomes mapped to a socio-ecological 
framework
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BANYULE KIDS THRIVE

“‘When I first came to Kids Thrive I 
was so shy I couldn’t speak. Now I’m 

a positive girl who can say positive 
things.” (Student, 2012)

Program description

Banyule Kids Thrive (BKT) is a long-term, arts-based, primary prevention program exploring and encouraging positive 
social and emotional learning and alternatives to violence for children, their families and carers in West Heidelberg – 
one of Melbourne’s most socially vulnerable communities. School children participating in BKT create original songs 
in their own class groups and participate in community performances at the end of each school term, firstly at their 
own school, then combining across three school campuses. The program’s long-term aim is to grow a generation 
of children in this community with the understanding, skills and ability to communicate positively. International 
research found particular value in using the arts as a pedagogical tool to educate children in other areas such as 
literacy, numeracy and technology, while also having a benefit on their health and socio-cultural wellbeing (22).

Based in the three primary school campuses serving the West Heidelberg community, Banyule Kids Thrive (BKT) 
partners cultural development artists with primary educators and local child and family support professionals to 
deliver an annual program of:

Song-writing and creative performance workshops for children aged 5-8;
Reflective activities and conversations to build social and emotional skills;
Professional development for teachers and health workers;
Leadership opportunities for young students who pass through the program; 
Community concerts celebrating the creativity and resilience of the West Heidelberg children and their 
community.

BKT aims to address the needs of children experiencing disadvantage by:
Using the arts to develop emotional literacy and new social skills 
Promoting social inclusiveness and community connectedness 
Encouraging community cooperation and participation 
Fostering awareness and understanding of community issues 
Imagining alternative, positive pathways for children and families in environments with few perceived options 
Exploring creative approaches to transforming challenges and obstacles into opportunities for growth 



23

Setting
The program was run over 5 years (2012-2016) at Charles LaTrobe College (Olympic Village Campus and MacLeod 
Campus) and St Pius X Primary School, West Heidelberg in partnership with Berry Street, Children’s Protection Society, 
Austin Hospital Child and Adolescent Mental Health Services (CAMHS) and Banyule Community Health Service. 

From 2012-2014 BKT focused on delivering classroom based workshops using the arts, songwriting and performance 
to develop social and emotional skills, and practising alternatives to violence. In 2015, the BKT program focused 
on professional development for teachers and school staff to understand issues and behaviours of kids suffering 
trauma or neglect; using the ‘Calmer Classrooms’ approach to working with these children; and embedding Kids 
Thrive practices in their classrooms across campus. In 2016 the program focused on bringing together the learning 
embedded in children’s songs from the past 4 years. Teachers taught their children these songs, and with Kids Thrive 
support, recorded a CD of 15 selected songs; developed the children’s performance skills; and performed a concert 
and CD launch for the wider West Heidelberg community.

Results

The data obtained in 2012 is not included in this evaluation but the positive findings were instrumental in gaining 
further funding for the delivery of the BKT program for a subsequent 3 year period. Results achieved from 2013 – 
2016 are presented in the table on page 24.
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Workshops were conducted to introduce and to explore ways of understanding, creating and using songs and 
performance for communication, to build resilience and explore alternative pathways to negative behaviours and 
attitudes. Participation in the workshops facilitated conversations with children about their feelings, behaviours, 
respect, anger management and personal aspirations. 

“Before Kids Thrive I was angry. Now I’m calm.” (Child, 2013)

“Before Kids Thrive I was new to the school and shy. Now I have friends and I’m happy.” (Child, 2013) 

‘When I first came to Kids Thrive I was so shy I couldn’t speak. Now I’m a positive girl who can say positive 
things.’(Child 2013)

In 2014 teacher-completed student progress reports indicated that 75% of children showed improved attendance 
with BKT, 81% showed improved ability to focus and 88% of children showed improved social and class engagement 
as result of their involvement with the program. Over a 2 year period between the 2013 – 2014 BKT program period 
students showed a marked increase in confidence, teamwork, empathy, behaviour, self-regulation, communication 
and persistence. A majority of children showed marked improvements in these domains in 2016, which demonstrates 
an embedded program is beneficial for sustained improvements. At one of the schools, four new Grade 1 children 
were involved in the program in 2016 and their teacher reported participation in the program improved their 
confidence, social skills and engagement through mixing with older children who had experienced the program.

“I think if they are becoming more well-rounded, happier and confident people then they are just naturally going 
to be happier at school and therefore they are going to learn better. And I think the other benefit is the exposure 
to the arts, and to see the joy they get out of it.” (Principal, 2014)

“I used to call people mean words, so I just changed that into a happy word…(now) I’m happy and I say sorry to 
all the people I’ve been mean to and I started to be nice to them.” (Child, 2014)

2015 saw a shift in program delivery due to changes within all school environments. Although changes of Principals 
and key teachers were initially a challenge, schools expressed their ongoing commitment to the program through 
prioritising teachers’ professional development. The environment in which Kids Thrive programs are delivered is 
vitally important for program success and positive outcomes. Although there were changes and adaptations 
to the original BKT program (with student workshops put on hold), the schools involved over the 4 year period 
also continued their commitment to using arts-based processes and delivering performances. The Kids Thrive 
collaboration also raised the profile of St Pius X, as a creative community, winning awards at the Catholic Wellbeing 
Festival for their community engagement. 

In 2016, the program focused on collating the learning expressed through the children’s songs over the past 4 
years. Teachers led program delivery, teaching students the songs, participating in the recording of the CD, and 
rehearsing the public concert. Principals reported the overall impact of the 4 year BKT program is significant 
increases in children’s confidence, freedom to express their feelings, and willingness to trust and to share who they 
are with others. Children had built more and stronger relationships with each other and with children from the other 
involved schools. 

2. Additional results
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BKT

The Principal of St Pius X  (SPX) also reported a key benefit for the school is the difference the arts makes to the 
children’s wellbeing, responsiveness and learning ability.  

“…allowing time and space for the  Arts to move kids into the creative and responsive state (and) allowing the 
freedom and flexibility for the ‘something special’ in the school day that touches kids and makes the difference 
for wellbeing and learning” (Principal, 2016)
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Summary of impact

“If kids are able to identify their feelings; know how to take themselves out of situations that stress them; and 
have the skills to change their negative feelings to positive ones - then this has a huge ripple effect on the family 
– de-escalating stress and avoiding potential violence.” (CEO of Children’s Protection Society, 2013-2014)

The delivery of BKT is aimed at the individual, interpersonal and community levels with the stated objective ‘to grow 
a generation of children with the understanding, skills and ability to develop and practise creative strategies for 
positive personal and community change’. 

At the individual level children identified improvements in their confidence, social skills and self-regulation after 
participation in the program. Teachers also witnessed increased student confidence and new positive behaviours 
in the schoolyard. In 2016 a principal reported one of the main achievements was that the children accepted others 
feelings and differences in responding to situations, showing greater respect and value for others’ unique identities. It 
was reported by a Principal that the children were able to have experiences that they would not have experienced in 
the normal scheme of schooling and normal life with the children ‘experiencing the creative music world, recording 
studios and working with artists’.   

Positive outcomes were identified at the interpersonal level as Principals commented that as a result of the first year 
of BKT there was an increase in family engagement with the schools, and the family support worker was able to 
develop positive connections with students, families and the school. By embedding the program over a 4 year period 
many groups of children have participated in reflective conversations and arts-based workshops, while mentoring 
younger children in the program; assisting a generation of children to build a more positive community. It was noted 
the relationships between children across the different schools were built and strengthened over the 4 year period.  

At the community level schools and agencies noted strengthened connections after just one year; particularly 
between the participating schools, and to a smaller degree between the schools and the agencies. Teachers and 
Principals identified one of the main achievements of participating in BKT was the developed partnerships between 
local schools.

“The main achievements are building student self-confidence and working in partnership with neighbouring 
schools.” (Teacher, 2013)

“It gives a real sense of pride for West Heidelberg; this is what these kids can do with a bit of guidance and 
opportunity.” (Principal, 2014)“The children are feeling happy, positively recognised for their contributions and 
as a result are able to have positive relationships with others, able to self-regulate emotions, allowing themselves 
to join in and confidently lead others and fully participate in public performance” (Teacher, 2016)
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Societal

In
terpersonal

Community

In
div

idual

Children are proud of themselves and their community 
Children embrace their personal values 
Increased empathy
Improved educational outcomes 

Strengthened, sustainable relationships between schools and community agencies
Greater community pride

Increased connections between children 
Children and families have  sense of belonging, experience affirmation of their identities and 
cultural ways of being
Reduced violence and tension in families and communities

Figure 2. Impact of Banyule Kids Thrive Outcomes mapped to a socio-ecological framework 

BKT
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KIND

“Children need tools to navigate the complex issues of 
identity, diversity, prejudice, and power in their daily 
lives so that they may learn, thrive and succeed” (23)

KIND (‘to be kind’, ‘to be one of a kind’) engages children aged 6 – 11 years and their extended family networks 
to creatively address sensitive cultural issues and promote dialogue about empathy and diversity. The program 
includes singing, songwriting, movement, mindfulness practice, and performances; facilitated reflective activities 
and conversations; end of term community concerts; and professional development workshops for artists, 
educators and multicultural agency professionals. Children participating in KIND created original songs in their 
own class groups, participated in community performances at the end of each school term, firstly at their own 
school sites, then a combined performance by the participating schools in the local government area. KIND provides 
professional development for teachers and agencies in using an ‘anti-bias’ approach in the school and community, 
and developing arts-based, community-building practices.

The KIND program is based on Derman-Spark and Edwards’ anti-bias framework (23) and pursues the four goals 
outlined in the framework:

Program description

Self-esteem & 
valuing one’s 
own culture

Valuing 
differences

Noticing unfair 
behaviour 

because 
of those 

differences 

Taking action 
against unfair 

behaviour
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In 2012 Kids Thrive was invited to work in the local government areas of Hume and Moreland in three primary schools 
to develop a long-term program to explore diversity and address growing tensions and segregation between local 
Chaldean Christian and Muslim Iraqi communities. 

2013: In 2013 KIND brought together leading cultural development artists with educators, refugee family mentors, 
multicultural classroom aides, conversation leaders and community educators from the Migrant Resource Centre 
North West Region and Foundation House. Together with these agencies, Kids Thrive led a song-making and 
reflective conversation program at St Dominic’s Primary School Broadmeadows, Holy Child Primary School Dallas, 
and Corpus Christi Primary School Glenroy, also incorporating the St Dominic’s Community Hub. At the end of each 
school term, the three schools came together to share songs and stories, with a public concert at the end of the 
school year to engage the community in the cultural conversation. 

2014: KIND in Hume was delivered to the same three primary schools; St Dominic’s Primary School Broadmeadows, 
Holy Child Primary School Dallas, and Corpus Christi Primary School Glenroy, with support from the Migrant Resource 
Centre North West Region.

2015: KIND was delivered in a new school in the Hume region. The KIND in Hume program was run at Campbellfield 
Heights Primary School with children from 3 grades and their significant adults with support from the Migrant 
Resource Centre North West Region, and the Campbellfield Heights Community Hub. It was delivered across three 
classes in the one school, as compared to a single grade in three different schools in 2013/2014. This change was 
implemented to assess the potential for deeper impact within one school community. 

2015: KIND was also delivered for the first time in the Wyndham region. Kids Thrive was invited by The Smith Family 
to support the aims of their local School Hubs program in the region. The KIND in Wyndham program was run at 
Wyndham Park Primary School, and Manor Lakes P-12 College and Our Lady of the Southern Cross Primary School 
(Wyndham Vale) with children from 3 grades and their significant adults in 2015. This was run with support from The 
Smith Family, Wyndham Community and Education Centre, and Wyndham Vale Community Learning Centre.

2016: Kids Thrive was invited by Hobsons Bay City Council and ISIS Primary Care to pilot the KIND program in the 
Altona North area as part of their ‘place-based’ approach to community development. This invitation was also in 
response to growing concerns around the social, physical and emotional health implications of cultural tensions 
within the community, the challenge local schools experience in engaging families with schools and their children’s 
education, and a noted divide between how children and youth behave when on school campus and when out in 
the community with regard to racial tensions. KIND in Hobsons Bay was delivered at Altona Nth Primary, and Bayside 
P-12 College.

Setting

Data collection

Evaluation data collected by Kids Thrive includes feedback from the agencies and steering committee, meeting 
minutes, collation of teacher reports on their perceptions of student progress (completed for all participating 
students), teacher and principal surveys and child interviews. 
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Selected child feedback

“I’ve changed the way I treat my little brother at home. It’s unfair to treat him badly because he does things 
different to me. It’s unfair to be rude to him. It’s not bad it’s just different.” (Child, 2013)

“Being a songwriter feels exhilarating because you can express yourself and be who you really are.” (Child, 2014)

“At the start of Kids Thrive I thought it was babyish. Now I’m good at it. Confident.” (Child, 2014)

“I learnt that I can join in and let people see who I really am. Before I didn’t let people see who I am, but when 
we danced and sang and no-one laughed I realised that everyone is kind. Everyone’s different and we’re all the 
same.” (Child,2014)

“Just because someone is not in your family, they’re still part of your world.” (Song line, 2014)

“I like the way that we are all different!” (Child,2014)

“We should change the name of the Baby Pool to the Shallow Pool so kids with disability can go in it and feel 
OK.” (Child, 2015)

Selected feedback from school staff

“Developing the confidence of children. Seeing children shine in a different setting from the classroom.” (Teacher, 
2014)

“KIND is providing opportunities to shape and re-shape these children.”  (Wellbeing Coordinator, 2014)

“… I loved that when the children left their final session they were so open-hearted; making eye contact …. I’m 
just so happy to see how “from the heart” they’ve become.” (Teacher, 2014)

“Small intersections of understanding can lead to really strong connections between the kids.” (Teacher, 2014)

Selected feedback from community partners

“I was so excited when I was first approached to be involved. It has been a roller coaster journey but we have held 
onto each other and got support from one another…and the kids are blossoming.  (Partner, 2013)

“Small intersections of understanding can lead to really strong connections between the kids. We are part of 
growing a complex set of relationships…it is so worthwhile.”  (Partner,2013)

“Kids Thrive is throwing these kids a lifeline.. there are so many kids having new things opened up for them.” 
(Community member, 2013)

2. Additional results
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The delivery of KIND is aimed at the individual, interpersonal, community and societal level. At the individual level 
the data provided indicates that children across all schools and geographic locations displayed an increase in 
empathy, self-confidence, the ability to recognise unfairness and respect for diversity. Increased ability of children 
to self-regulate their behaviour was also observed by their teachers and principals. 

“I’ve noticed a lessening of conflict in the playground amongst that group of students - which is what we were 
hoping for in getting involved in this program”. (Principal, 2013)

 “[Child’s name] said he stopped kicking and punching people because it’s unfair. He wanted to come in and tell 
us that songs were teaching him that he shouldn’t pick on people, because it takes him to a bad place” (Teacher, 
2014)

Teachers and principals also felt they had improved their understanding of discrimination and the issues facing the 
children as a result of KIND. At the interpersonal level teachers and principals reported that students have a gentler 
approach to each other, both in the program and in the playground and other classes. Teachers and principals 
have noted children are also expressing a greater sense of belonging, and a reduction in conflict amongst children 
participating in the program.

“The children’s social skills are developing. They feel a sense of belonging. Their self-esteem has increased. They’re 
co-operating, and interacting with a diverse range of kids - and demonstrating perseverance.”  (Principal, 2013)

“The children are giving compliments to each other all the time. And they are moving around the classroom 
more calmly and not rushing to be first in line.” (Teacher, 2015)

An additional result of KIND in Hume, which ran over a two year period in the same schools (2013-2014), was the 
observation by school staff  that children from across the three campuses forged new friendships, and families also 
began to forge new connections. KIND appeared to have a positive impact on the level of engagement between 
families and schools and between schools and agencies. 

Summary of impact
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KIND

“We never get this many parents to an assembly! We usually have 2 and there are 25. I cried. I’ve never seen 
anything so moving as the kids singing their own words (about differences) and their families listening.” 
(Principal, 2015)

Data collected from the 2016 KIND program delivered in Hobsons Bay also indicated the majority of Principals and 
teachers felt the program had a considerable impact on parent engagement and also had a positive impact on 
relationships with other local agencies. 

The evidence collected suggests the KIND program was successful in improving the skills and capacities of children 
and their teachers to communicate effectively across differences and build links between families, schools and 
multicultural community agencies. The overall outcomes assessed across the years were particularly positive, 
notably, when 3 schools participated in the program over a two year period in 2013/2014 their outcomes were 
consistently higher. The 2015 and 2016 outcomes, while still extremely positive, were somewhat lower, which most 
likely can be attributed to the program being in the first year of delivery in new schools in both years. Based on these 
results it should be encouraged for schools to participate in the program over a period of 2-3 years to gain maximum 
positive outcomes.

Societal

In
ter

personal

Community

In
div

idual

Children are proud of themselves and their community
Increased empathy
Children respect human differences, and have the skills and confidence to speak up for what they 
believe is right
Improved capacity to undertake action against unfairness 

Strengthened, sustainable relationships between schools and community agencies
Greater community pride

Children and adults know how to respectfully live, learn and work together 

Children thrive due to improved relationships with carers and other adults in the community
Increased connections between other children
Children and families have  sense of belonging, experience affirmation of their identities and 
cultural ways of being
Reduced violence and tension in families and communities

Figure 4. Impact of KIND Outcomes mapped to a socio-ecological framework
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KIDS AS CATALYST PHILANTHROPY PROGRAM

 “Just because you’re a kid doesn’t mean you 
can’t make a difference. A big difference.” 

First Term of program
Weekly program

Direct arts-based training 
and project support 
delivered by the Kids 
Thrive team

Community event at 
which students perform 
a pitch for funding and 
community support 
for a fully planned and 
budgeted project. 

Second Term of program
Delivery of projects

The children step out into 
the community to deliver 
their projects with their 
community partners, 
supported again by Kids 
Thrive

End of program
Community Event

The program finishes with 
a combined community 
event at which students 
and community members 
celebrate their project 
outcomes, challenges and 
achievements. 

Program description

Kids as Catalyst philanthropy program is a six-month creative leadership and resilience program, motivating and 
supporting children to become active members of their local communities, with a passion to lead positive social 
change. The program is delivered in upper primary schools, and uses the performing arts, direct training and action-
based learning over two school terms to support children to become active philanthropists in their local communities. 
Students research, design and deliver a project to benefit their local community, in partnership with a local charity, 
not for profit organisation or volunteer group. The program engages children in the later years of primary school and 
the early years of high school – known as the ‘middle years’. This vital time in a child’s development is characterised 
by rapid emotional, physical, social and cognitive development. The promotion of resilience is key to supporting 
mental wellbeing during this time of transition in a child’s life, and includes developing individual attributes such as 
self-efficacy, social competency and problem-solving skills and supportive relationships with family, peers and the 
broader community. 

Figure 5. rogram delivery

Kids as Catalyst philanthropy program aims to enable children to:
Identify issues they feel most strongly about
Research their local communities and organisations
Script an approach to a selected organisation; and a ‘pitch’ to a local funding body
Rehearse the approach to their potential partner organisation through phone calls and interviews; and a
performance presentation of their philanthropic project idea
Perform their project ‘pitch’ to a ‘funding panel’ of local business people, school council reps, and philanthropists
Lead the community by performing ‘for real’ as social change agents delivering their philanthropic projects in
partnership with their selected community organisation.
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A separate logic model has been developed by researchers from the Jack Brockhoff Child Health and Wellbeing 
Program to describe the theory of change underlying the Kids as Catalyst philanthropy program program. In 
summary, the intervention comprises an innovative, child-led social change program that empowers children. It is 
delivered in partnership by Kids Thrive facilitators with educators and children and uses the arts as a learning and 
community engagement strategy. It explicitly: 

Builds links and relationships between children, schools, agencies and their community.
Develops the skills of teachers and children to investigate and understand themselves, others and their
community from a philanthropic/social action perspective.
Inspires and equips children to lead change at a community level.

Program outputs include partnerships between children, schools and community organisations to deliver local 
philanthropic projects. The model maps intended outcomes onto a socio- ecological framework at the individual, 
interpersonal, community and societal levels. Individual level outcomes include increased self-esteem, self-
confidence, resilience and expanded social networks for children; interpersonal outcomes include increased 
connectedness between children, teachers, schools and communities; at a community level, children become active 
participants in addressing local issues; and at a societal level, we expect to see improved cohesion and wellbeing 
with children better equipped to be contributing members of society.

Setting
The program has been delivered to over 20 Victorian schools since 2011. Over the period covered by this report, the 
following schools have undertaken the program. 

2013: St Pius X Primary, St John’s Primary, East Ivanhoe Primary, Maldon Primary, Baringhup Primary, 
Newstead Primary 
2014: The Kids as Catalyst philanthropy program program was not delivered during 2014, with time put 
into developing the Kids as Catalyst philanthropy program ‘cluster program’ model
2015: Carisbrook Primary School, located in the Central Goldfields Region in Victoria. 
2016: Wyndham Park Primary, Our Lady of the Southern Cross Primary, Manor Lakes P-12 College, Benalla 
P-12 College, St Joseph’s Primary Benalla, Maldon Primary, Baringhup Primary, Tarnagulla Primary.

Data collection

Data has been collected by Kids Thrive staff through interviews with key informants, collation of teacher reports 
on their perceptions of student progress (completed for all participating students) and (in 2015) pre- and post-
participation social network mapping completed as a classroom exercise by all students. 
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Selected feedback from children

“I learnt I can make a change now. I can talk to adults and they will listen to me. I thought I had to be older to do that. Kids 
can make a difference!” (2013)

 “You can be on team with people you wouldn’t usually be with and do something really good for your community.” (2013)

 “I discovered that other people care about racism. I thought I was the only one.” (2013)

“Before philanthropy I couldn’t speak in front of large crowd; after philanthropy I am more confident. I am happy to speak 
in front of crowds.” (2015)

“Before philanthropy I didn’t care about the community; now I care about the community.” (2015)

“After philanthropy I have many more friends that I normally didn’t talk to.” (2015)

“Before philanthropy I didn’t know what it was or how to help; now I know how to help and also how to help others.” (2015)

“My discovery about my community is there are people who care about the community! And are willing to help” (2016)

“Before I was just an ordinary school girl but now I’m a legend, I’ve made a change in the community” (2016)

“To all different kids, from up top, to down below, I would like to say, it doesn’t matter if you are different but what does 
matter is that you try, and never doubt yourself that you’re never going to make friends.” (2016)

2. Additional results cont.
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Selected feedback from teachers (2013) 

“I saw many young people who were inspirational, passionate about helping others, were highly articulate and skilled to 
make a profound difference. I felt moved, touched and proud at what each group presented and had learnt through this 
exceptional program.” (Principal, 2013)

“I’m watching [him]. Yesterday he was so anxious about having to meet other people that he wasn’t going to come today. 
And here he is moving around the room meeting new people. He’s approached the CERT team (Community Emergency 
Response Team) to ask if he can become a Junior CERT (which, by the way didn’t exist before today after the CERT team 
saw how passionate their young philanthropy team is to join them!) This has been amazing for him; he is usually so shy! 
(Support teacher, 2013)

Feedback from community members (2013)

“I never knew this generation cared so much. I don’t have much to do with kids and I’m so inspired by their passion for 
caring for their communities.” (Community member, 2013)

“I am so moved by this programme. It has changed this town. People can’t go down the street now without kids going up 
to them and talking because they did a community project together.” (Community member, 2013)

Social Networks

A new data collection tool was included during 2015 to evaluate the extent to which children have built their 
community networks through participation in the Kids as Catalyst philanthropy program program. Research into 
protective and promotional factors for child resilience shows that being connected to peers and adults in the home, 
at school, and in the community is extremely important along with other factors such as a sense of self-efficacy. 

Children filled in a simple pie-chart to represent their community support networks both pre- and post-program, 
responding to the question: ‘How many people can you talk to about things that matter to you?’ 

The following graph represents the average of their before and after responses, revealing significant increases in 
children’s perception of and access to community support networks. The results demonstrated;

400% increase in perceived positive connections with peers kids at school
Almost 300% increase in the number of connections with kids outside school
Approximately 150% increase in trusted connections with adults at school
Over 300% increase in trusted connections with adults in the community
Approximately 50% increase in family connections
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Social networks cont.

Figure 9. Mean increases in child perception of community support networks in 2015

Summary of impact

The evidence collected suggests that the program has greatly improved children’s learning skills and community 
capacities, and has built links between families, schools and community groups. 

At the individual level there were teacher-reported improvements in educational outcomes for the children, such 
as improved self-directed learning, and to a lesser degree, some improvements in literacy and numeracy. Students 
also showed greater confidence, social awareness, empathy and teamwork which contributes to developing a high 
social competence and subsequently child resilience (4). Students from a very disadvantaged community reported 
that the best thing about participating in Kids as Catalyst philanthropy program was setting a goal and achieving it. 

Observational data does suggest that individual improvements of students across the measured domains are 
impacted by the teacher’s level of engagement with the program, belief that the children can achieve their project 
objectives, and willingness to participate in creating community connections and providing positive support.  When 
well supported with the program, students were able to forge new relationships with active community members, 
and explored common personal values to achieve outcomes for their philanthropy projects and positive personal 
development. In the majority of schools adults and teachers involved in the program expressed a greater awareness 
of student capabilities, and took on support roles to foster students’ learning and community participation. 

How many people can you talk to about things that matter to you?

Before

After
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At the community level, the schools, teachers and students gain new relationships with local community groups 
and have an increased awareness of other organisations in their local community working for social change. 
Participation in the program provides an opportunity for the school to showcase the children’s learning to the 
parents and wider community, creating pride in what the students are capable of achieving within their community. 
Through the program, children have the opportunity to become active members of the community by co-designing 
and delivering (with community partners) projects that use their time, skills and money achieved through a funding 
pitch to local foundations.  

Kids as Catalyst philanthropy program is unique in comparison to the other Kids as Catalyst programs in that we 
can assume change will occur at the societal level as a result of children participating in the program. Through 
engagement with active community members to undertake philanthropic projects the children themselves become 
active community members, in turn developing their skills and exposure to being contributing members of society. 
The potential for increased collective wellbeing, particularly in disadvantaged communities, is due to bridging social 
capital between community members, enabled by the building of social connections between different groups (24). 

From these results we can draw the conclusion that Kids as Catalyst philanthropy program presents a promising 
model for building children’s social awareness, resilience and leadership skills, promoting and increasing participants’ 
social networks and building their capacity to effect meaningful change within their communities through increased 
confidence to engage with others and be social agents within the community. 

Societal

In
ter

personal

Community

In
div

idual

Children embrace their personal values 
Increased self-esteem 
Improved capacity to undertake action against unfairness
Improved educational outcomes

Improved collective wellbeing through bridging social capital 
Increased social cohesion between children and community members 
Children and adults know how to live, learn and work together 
Children have access to what they need to become contributing members of society

Children thrive due to improved relationships with carers and other adults in the 
community
Increased connections between other children 

Development of next community leaders 
Relationships forged between children and significant adults 
Increased community connectedness 
Children active participants in the community 
Strengthened, sustainable relationships between schools and community agencies
Greater community pride

Figure 10. Impact of Kids as Catalyst philanthropy program mapped to a socio-ecological framework
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POSTCARDS FROM NANNA

“From today I will use my creative ability and 
insight to create media to help children 

to be fair to races and genders” (Librarian)

The Postcards from Nanna program includes two parts and is delivered as a Cha Cha Sam project in partnership with 
Kids Thrive:

1. A ‘story concert’ for children aged between 3 and 10 years old and their adults performed in community libraries, 
with a focus on valuing differences, respecting cultural diversity, and reconciliation

2. A series of professional development workshops for professionals working in the children’s sector, including
children’s librarians, kindergarten teachers and day-care staff

The program includes:
Professional development for children’s librarians
Support for librarians to use music and performance as community engagement strategies
Promotion of the value of cultural diversity
Facilitation of ongoing community engagement and reflection.

Project Objectives:
Building empathy
Addressing false beliefs and stereotypes
Building positive social norms
Promoting dialogue
Emphasising commonality and diversity
Facilitating inter-cultural contact

Story concert
‘I am a person, Ruby is a dog, Pauline is a parrot.  We all like different things.  We want to go to different places. 
But we are friends, and friends have to look after each other.  And we all have to look after Betty (the caravan), 
‘cause no Betty no adventure.’ 

- Nanna, from Postcards from Nanna

The Postcards from Nanna performance centres on the story of three characters who do not understand or appreciate 
each other, or their differences. A trip in Betty the bubble caravan to the heart of Australia causes them to get up 
close and personal with one another, and conflict and chaos ensue. Through adversity, the three characters find that 
diversity is a good thing.  They learn to ‘walk in each other’s shoes’, and learn about each other. 

Program description

CHA CHA SAM 
Kids Thrive Directors - Andrea Rieniets and Andrea Lemon – are also directors of Cha Cha Sam children’s 
music, which they established in 2007. Cha Cha Sam partners with specialists in children’s health, literacy, 
disability and social justice, translating complex concepts and practices into simple songs, stories and 
performances children’s music, performances and arts-based resources.
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The show is aimed at children and their families, and uses music, comedy and characters to engage the audience 
and build connection. The building of empathy that happens between the characters, and between the characters 
and the audience is one of the most powerful components of Postcards from Nanna. The show presents diversity as 
an adventure rather than as something to be feared, with gentle and playful, rather than blatant, messaging. 

Professional development workshops
Postcards from Nanna’s professional development sessions are full day workshops comprising structured activities 
and discussion around diversity and race-based discrimination, and simple music activities to support discussion. 
The PD workshops also focus on equipping librarians and early childhood workers with the skills to facilitate dialogue 
and shared-storytelling activities with their communities around cultural identity, such as in Storytime sessions.

Setting
Delivered in local libraries across Victoria, Postcards from Nanna provides performances, arts-based activities and 
resources for librarians to engage children and adults in conversations about discrimination, diversity and cultural 
empathy. 

Results
Cha Cha Sam, in partnership with Kids Thrive performed 51 shows across Victoria (2013-2015), travelling over 7500 
kilometres to perform to over 3880 children and their adults in 47 libraries and 8 additional venues, in 24 regions. 
Lemon and Rieniets also delivered 7 professional development sessions to over 90 librarians and early childhood 
educators on understanding and promoting cultural diversity, and skilling them to facilitate ongoing community 
engagement with these issues. A DVD was produced of the live show, incorporating arts-based activities for adults 
to use to engage children in conversations about family, history, community, home, belonging and diversity.
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TOURS
SEPT 2013 APRIL 2014 SEPT/OCT 2014 MARCH/APRIL/

MAY 2015
DELIVERY 10 performances, 10 

libraries
12 performances, 11 
libraries

9 performances, 9 
libraries

20 performances, 14 
libraries

ATTENDANCE

1100 audience 
members

1042 audience 
members200 children 
and their families 
participated in the 
filming of the DVD

536 audience members 1200 audience 
members

OUTPUT 
PROFESSIONAL 
DEVELOPMENT

2 sessions to 28 
librarians and 
early childhood 
professionals

1 session to 11 librarians 
and early childhood 
professionals

1 session to 7 librarians 
and early childhood 
professionals

3 sessions to 47 
librarians and 
early childhood 
professionals

OUTCOMES 3 sessions to 47 
librarians and 
early childhood 
professionals

81% of participants 
reported increase in 
confidence using music 
with children

85% of participants 
reported increase in 
confidence using music 
with children

75% of participants 
reported increase in 
confidence using music 
with children

70% reported an 
increase in confidence 
in engaging 
professionally with 
different cultures

72% reported an 
increase in confidence 
in engaging 
professionally with 
different cultures

This data not collected 
during this tour – the 
focus had shifted to a 
half day ‘Using Arts in 
Storytime’ workshop

68% reported an 
increase in confidence 
in engaging 
professionally with 
different cultures

FACILITATORS Libraries are a cost-effective venue to reach a large number of Victorian towns, and are an 
accessible environment for children and adults;
Hosting in libraries introduces the program and the availability of professional development 
sessions, and builds a connection with local kindergartens and childcare centres;  
Arts About Us funding (Vichealth) allowed Cha Cha Sam/Kids Thrive to update the script to 
reflect current understandings of diversity and racism, informed by VicHealth research. 

BARRIERS Children attend library sessions once a week for half an hour, potentially limiting the 
program’s impact although librarians commented it is a great introduction to diversity and 
the harms of race-based discrimination.

Results
1. Process data
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Empathy

“Racism in Australia makes me feel angry”. (PD participant)

“The thing that most challenged me was facing my ignorance of history and unintentional bias”. (PD participant)

“From today I will use my creative ability and insight to create media to help children to be fair to races and genders”. 
(Librarian)

“Makes me question my own ways of avoiding difference and shushing my nephew”. (PD participant)

 Promoting dialogue 
 

“This show has started great conversations between Sophie (daughter) and me. It’s been a fantastic experience to share 
together.” (PD participant)

“We are in the same room and we want to use the storytelling to have more children’s voices in the day, rather than just us 
telling them.” (PD participant)

“Can I look at the map?  Is it really an Aboriginal map?” (Audience member) 

“The thing I liked most was… learning more about how art can be used to communicate messages relating to similarity 
and differences.” (PD participant)

“We don’t live in a very culturally diverse area. But we need to bring cultural difference to the kids’ attention so they are 
comfortable with it when they encounter it in their future.”  (PD participant)

“I gained a better insight into how we can reach children of different cultures’; ‘children remember, and learn from, stories.” 
(PD participant)

“I saw it last year … It had people in that room who were saying, ‘I’ve never thought about the fact that I don’t read 
indigenous stories’ … and people going back to really think about what was in their collection and quite practical, 
influential stuff.” (Creative Producer) 

“What I did like was the reference at the end speaking to parents and suggesting that they take that on outside, continue 
the conversation … Hearing it often over a long period of time – it’s just things take a long time.” (Audience member) 

“I loved learning different ways to tell stories and use songs to engage audiences. And allowing children to tell their own 
story.” (PD participant)

Emphasising commonality and building critical self-awareness

“The big thing I take away from today is ‘the need to examine more carefully my own attitudes and how I express them.” 
(Audience member)

2. Additional results
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“How different but how the same we really all are.” (Audience member)

“I discovered the need to educate our communities about cultural differences, disability etc, even if none are present.” (PD 
participant)
“I loved the information related to culture and reviewing books to help promote diversity; how important anti-bias is in 
storytime.” (Librarian)

“I am going back to the library to put the aboriginal children’s story books back on the shelves because I thought that I 
shouldn’t read them because there were no aboriginal people there.” (Librarian) 

Community engagement

“That was a fantastic show for everyone. Parents usually drop off the kids and leave; it was unusual for them to stay.” 
(Librarian)

“[They] even got my usually uncooperative son doing actions and singing/calling out.” (Audience member). 

“Thanks for giving us so much fun.” (Child)
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Summary of impact

The Postcards from Nanna project was reported by participants to build empathy, promote dialogue and emphasise 
commonality and building critical self-awareness of participants. The program promotes change at the individual 
and interpersonal levels in terms of attitude and behaviour change. The building of empathy that happens between 
the characters, and between characters and the audience was identified by participants as one of the most powerful 
components of Postcards from Nanna. The professional development sessions that consisted of structured activities 
and conversations around diversity and race-based discrimination equipped librarians and early childcare workers 
with the skills to facilitate dialogue with their communities around cultural identity and cultural diversity. The 
activities were centred on how to elicit shared storytelling around cultural diversity; respecting other’s cultural 
norms; finding commonality in each other’s stories and lives; individuals’ relationships to the world they live in and 
those around them; and notions of belonging and home. 

These activities facilitated change at the interpersonal level through improved ability of early childhood professionals 
to communicate and educate about diversity; and through the promotion of dialogue between parents and their 
children.  Many attendees at the professional development workshops indicated that their participation had 
reduced their own fear of discussing or acknowledging cultural differences with children in their care, and audience 
members were able to reflect on how they express their own attitudes to cultural diversity. 

At the community level , delivery of the performances brought the community together, with attendance by children 
and parents at local libraries. Libraries are an accessible community space for people from all different backgrounds 
to gather, meet, converse, come together and share experiences. 

Societal

Interpersonal

Community

In
dividual

Improved understanding of unfairness
Increased empathy
Children respect human differences

Children and families have  sense of belonging, experience affirmation of 
their identities and cultural ways of being

Increased community connectedness by attendance of parents, children 
and other local community members at performances.

Figure 11. Impact of Postcards from Nanna Outcomes mapped to a socio-ecological framework

PFN
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DISCUSSION OF THE OVERALL IMPACT OF 
KIDS AS CATALYST
Over the past 10 years, prominent theorists have 
argued that the arts are integral to the education of the 
“whole child” (25-27). There is also a growing body of 
evidence that children can be agents for social change. 
Engaging and providing the opportunity for children to 
participate in social action and to be able to advocate 
for their interests in the community has the potential to 
produce outcomes at multiple levels (9, 28). Kids Thrive’s 
strategy to expose and immerse young children at-risk in 
arts experiences engages them physically, emotionally 
and cognitively with the overall aim that they take a 
positive, leading role in their community now and into 
the future. Positive behaviour is also enhanced through 
children being publicly accepted and celebrated, for 
who they are and for what they have achieved. Benefits 
to health and wellbeing associated with engagement in, 
and with the arts are documented, although evidence 
supporting how these impacts occur is more limited 
(29). A dominant theory is that participation in the arts 
may build both inward-looking self-esteem and self-
awareness and an outward-looking social confidence 
and connectedness, which allows participants to open 
up new narratives through which to construct resilience 
and make choices (30, 31). 

This evaluation has drawn on a social ecological 
conceptual model of child health and wellbeing 
appreciating that its principles underpin the Kids as 
Catalyst strategy. Recognising that childhood and 
early adolescence is a time of “ever widening social 
environments” with the focus expanding “from the 
family, to the peer group, and relationships in the school 
and community context” leads logically to an ecological 
perspective, examining these multiple influences on a 
young person’s development (1). As demonstrated in 
the logic model featured throughout this report, the 
Kids as Catalyst suite of programs produce outcomes 
at multiple levels in the measurable and observable 
shorter term which ultimately are expected to achieve 
child-led community change in the longer term. The 

findings in this report suggest that the Kids as Catalyst 
strategy works at individual, interpersonal, community 
and societal levels to promote individual and community 
resilience and to build social connectedness and social 
capital.  

“Resilience is both individual processes that increase 
survival and the protective processes instigated by 
larger systems to provide opportunities for individuals to 
cope under stress” (32-35). This definition is important in 
understanding the impact of the Kids as Catalyst strategy 
as it emphasises interactional dimensions of resilience 
and its potential as a mediator that sits between the 
risks children are exposed to, the services and supports 
they receive, and the wellbeing outcomes they are able 
to achieve. The concepts of risk and protective factors 
are central to research involving resilience in children 
and families. Risk factors are cumulative and multiple 
risk factors increase the likelihood of poor outcomes for 
children, but can be offset by protective factors. A single 
risk or protective factor may also influence a range of 
outcomes. A positive parent-child relationship may, for 
example, protect against “behavioural problems, school 
failure, poor physical health, physical abuse and drug 
use” (36). Clusters of risk factors are often associated with 
poverty, common for children living in single parent 
families and families experiencing unemployment. Young 
people living in disadvantaged conditions typically face 
multiple risk factors and a corresponding high risk of poor 
outcomes (4). Poverty decreases children’s opportunities 
to participate at school and in the community. Children 
are also disadvantaged at school if their parents have 
a reduced capacity to provide academic support. 
Preventative interventions aim to reduce risk factors 
and enhance protective factors - and risk factors at one 
ecological level can be counterbalanced by protective 
factors in another domain. Protective factors supported 
and promoted by Kids Thrive activities and programs 
include emotional self-regulation, self-efficacy, social 
competency and problem solving skills (individual 
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factors); closer relationships with carers, emotionally 
responsive parenting and positive relationships 
with peers and teachers (interpersonal factors); and 
supportive relationships with adults in the community, 
along with a sense of community connectedness and 
belonging (3-6).  

Research indicates that social connections are of 
overarching importance, including connectedness 
to parents, peers, adults at school and adults in the 
community - both for fostering resilience and building 
social capital (37). Promoting adult-child relationships 
through community-based groups offers an opportunity 
to shape the child’s values, norms and aspirations, and if 
led by positive role models creates a ‘caring community’, 
which supports child and youth development and builds 
social capital within the broader community. Ecological 
assets such as perceived parental support; positive peer 
relationships; school connectedness and perceived 
neighbourhood support (1) are linked with wellbeing. 
They also indicate significant potential for school 
and community interventions which foster a sense of 
belonging and community to provide a source of support, 
especially for those who may have little support in the 
home (38). The Kids Thrive – Kids as Catalyst programs 
seek to provide and strengthen the above assets in the 

child’s life by using the arts to promote mother and child 
bonding, educate on how to respect and be kind to 
others, increase local school partnerships and increase 
community connections; not only for the children but 
for the community organisations and schools involved. 
  
Evidence suggests social capital is a predictive variable 
in influencing individual and collective wellbeing 
and agency, thereby facilitating positive outcomes 
for children, youth and families. A systematic review 
conducted to explore the link between social capital 
and children’s wellbeing found that social capital – after 
poverty – is the best predictor of children’s welfare (39). 
Although socioeconomic disadvantage hinders a child’s 
development, social capital in contrast is considered to 
be a positive predictive factor that can prevent social 
problems in children and youth, with considerable 
empirical evidence indicating family and community-
based interactions have a positive impact on children’s 
wellbeing. Through delivery of a suite of five arts-based 
programs to disadvantaged communities the Kids as 
Catalyst project builds social capital through community 
action, civic engagement, increased and strengthened 
community networks and positive individual 
developmental. Programs that encourage personal 
agency in children and youth, employ respectful 
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approaches to young people and their families, and 
focus on young people’s strengths and competencies 
alongside challenges they may face; increase the 
likelihood of the participating young people developing 
into citizens who thrive and contribute to society (40). 

There is evidence for the effectiveness of the arts as a 
vehicle to deliver interventions aiming to create social 
change by building children’s social capital and active 
citizenship (41). A growing dialogue between arts 
practitioners and health professions concerning their 
common goal to promote wellbeing, acknowledges the 
role of creativity in developing personal and social skills 
while opening up the process of change (42, 43). A recent 
study argues that ‘the creative arts offer an effective 
means of encouraging and equipping local people to 
develop leadership skills and to take up new roles and 
responsibilities in their communities’ (42). This is evident 
for the groups of children who have been engaged 

across the Kids as Catalyst program of work, particularly 
those given the opportunity to continue engaging with 
the rhetoric promoting respect, kindness, empathy and 
social awareness over a period of time. Longer-term 
change is more likely when exposure to the programs 
is greater and children are given the time and space to 
learn, develop, practice their new skills and demonstrate 
behaviour change. 
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Programs should be embedded over a minimum 2 year period in a setting. Programs that have been
embedded and delivered over a 2 year period or more have produced the greatest impact at the
individual, interpersonal and community levels.
Continued financial support is warranted for the delivery and evaluation of the Kids Thrive child-led
change strategy.
Kids as Catalyst philanthropy program in particular has considerable potential for broad social 
impacts and should be prioritised as an intervention.
Further rigorous evaluation and research should seek to understand these broader medium to long
term social impacts of the strategy and contribute to a deeper understanding of child-led social
change. 

Strengths and limitations of report 

A strength of this report is that it is based on social theories of child and community resilience, social capital and 
wellbeing. A logic model was developed to conceptualise the extent of impact and change the Kids as Catalyst suite 
of programs have on outcomes at multiple levels in the measurable and observable shorter term; which ultimately 
are expected to achieve child-led community change in the longer term.

A limitation of this report is that it was beyond the scope of the evaluation for the researchers to collect primary 
data from all participants directly, so is based on program generated data for which it is not possible to control 
for potential bias and for which there are inconsistent details available regarding recruitment strategies, sample 
size and precise data collection methods.  Prior evaluation of the Kids Thrive programs have been limited by the 
difficulties associated with collecting rigorous, pre and post assessment data from families with vulnerable and 
disadvantaged groups. The Baby Choir evaluation in particular highlights this difficulty with feedback suggesting 
clients prefer to complete forms anonymously and very low response numbers impact on aggregated data being 
meaningful. Observational data was collected in this instance to understand the processes that work well, those that 
do not and the observed change in participant’s behaviour. 

The measures used to inform this report provide important insights into participant experiences and perceptions 
of change and are the first stage in building strength of evidence. Trials using pre and post measures including 
matched comparison sites or a randomised controlled study design would provide stronger evidence of program 
effectiveness (21). This has been addressed for the Kids as Catalyst philanthropy program program beginning in 
term 2 2016, with a mixed methods exploratory matched comparison trial being undertaken by researchers from 
The Jack Brockhoff Child Health and Wellbeing Program. Final results of this study will be available in 2017.  

Recommendations
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PARTNERS
Baby Choir 
2013 - 2016
Banyule Community Health 

BKT 
2013 - 2014

Berry Street 
Children’s Protection Society 
(CPS)
Austin Hospital Child & 
Adolescent Mental Health 
Service (CAMHS)
Banyule Community Health 
Catholic Education Office 
Participating schools: 
St Pius X Primary School, West 
Heidelberg
Charles La Trobe College – 
Olympic Village & Macleod 
campuses

2015
Banyule Community Health
Participating schools: 
St Pius X Primary School
Charles La Trobe College – 
Olympic Village campus

2016
Catholic Education Office
Banyule Community Health 
Participating schools: 
St Pius X Primary School
Charles La Trobe College – 
Olympic Village and Macleod 
campuses

KIND in Hume
2013 – 2014 

Migrant Resource Centre, North 
West Region
Catholic Education Office
Foundation House
Lentara Uniting Care
St Dominic’s Primary School 
Community Hub 

Participating schools: 
St Dominic’s Primary School, 
Broadmeadows
Holy Child Primary School, 
Dallas 
Corpus Christi Primary School, 
Glenroy

2015
Migrant Resource Centre, North 
West Region
Campbellfield Heights Primary 
School Community Hub

Participating school: 
Campbellfield Heights Primary 
School

KIND in Wyndham
2015

The Smith Family
Wyndham Community & 
Education Centre
Wyndham Park Primary School 
Community Hub
Wyndham Vale Community 
Learning Centre 

Participating schools: 
Our Lady of the Southern Cross 
Primary School
Manor Lakes P-12 College 
Wyndham Park Primary School

KIND in Hobsons Bay
2016 

Hobsons Bay City Council
ISIS Primary Care
Altona North Primary School
Bayside P-12 College, Altona 
North Campus

Kids as Catalyst philanthropy 
program
2013

Lord Mayor’s Charitable Fund
Participating schools: 
St Pius X Primary School, West 

Heidelberg 
St John’s Primary School, 
Heidelberg
East Ivanhoe Primary School
Maldon Primary School, 
Baringhup Primary School, 
Newstead Primary School

2015
Carisbrook Primary School

2016
Benalla:

Tomorrow Today Foundation
Benalla Bendigo Bank
Benalla Rural City

Participating schools:
Benalla P-12 College
St. Joseph’s Primary School

Goldfields:
Participating schools:

Baringhup Primary School
Maldon Primary School
Tarnagulla Primary School

Wyndham:
The Smith Family

Participating schools:
Manor Lakes P-12 College
Our Lady of the Southern Cross 
Primary School
Wyndham Park Primary School

Postcards from Nanna
2013 - 2015

Public Libraries Victoria Network
Australian Institute of Social 
Relations
Vichealth
Cha Cha Sam
Shepparton Festival
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Baby Choir
2013

Australia Council for the Arts
ANZ Trustees
Harold Mitchell Foundation
The REYM Fund (Myer 
Foundation)

2014 
Australia Council for the Arts
Ian Potter Foundation
Sidney Myer Fund
Equity Trustees
Bennelong Foundation

2015 
Australia Council for the Arts 
Bennelong Foundation 
Ian Potter Foundation
Harold Mitchell Foundation 

2016
Australia Council for the Arts 
Ian Potter Foundation
Banyule Community Health

BKT 
2013

The Angior Foundation
Australia Council for the Arts 
Bennelong Foundation
Lord Mayor’s Charitable Fund
The Sentinel Foundation
The REYM Fund (Myer 
Foundation)

2014 
Australia Council for the Arts 
Equity Trustees
Ian Potter Foundation
Sidney Myer Fund
NAB Schools First Award

2015
Australia Council for the Arts 
Bennelong Foundation

2016
Australia Council for the Arts
Ian Potter Foundation

KIND in Hume
2013

Department of Immigration and 
Citizenship
City of Hume’s Communities For 
Children
Gandel Philanthropy
Scanlon Foundation 
Australia Council for the Arts

2014
Australia Council for the Arts
Department of Immigration and 
Citizenship, Australian Federal 
Government
Communities for Children, 
Hume 
Ian Potter Foundation
RE Ross Trust
NAB Schools First Award

2015
Australia Council for the Arts
Campbellfield Heights Primary 
School, Campbellfield
Communities for Children, 
Hume – Department of Social 
Services, Australian Federal 
Government
Hume Community Partnerships, 
Hume City Council
Ian Potter Foundation 
RE Ross Trust

KIND in Wyndham
2015 

Australia Council for the Arts 
Ian Potter Foundation 
Sidney Myer Fund
Wyndham City Council
Wyndham Community Cultural 
Foundation

KIND in Hobsons Bay
2016

Australia Council for the Arts 
Hobsons Bay City Council
Ian Potter Foundation 

ISIS Primary Care
Sidney Myer Fund
R E Ross Trust
The Angior Family Foundation
Victorian International 
Container Terminal

Kids as Catalyst philanthropy 
program
2013

Lord Mayor’s Charitable 
Foundation
Maldon & District Community 
Bank
Australia Council for the Arts

2015
Australia Council for the Arts
Victorian Department of 
Education and Training, State 
Government of Victoria

2016
Australia Council for the Arts
Benalla Rural City
Department of Education and 
Training, State Government of 
Victoria 
Helen Macpherson Smith Trust
Newsboys Foundation
Sidney Myer Fund
The William Buckland 
Foundation
Tomorrow Today Foundation
VicHealth

Postcards from Nanna
2013

VicHealth
Arts Victoria
Australia Council for the Arts

2014
Australia Council for the Arts 
Arts Victoria
VicHealth

2015
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“If every school had a program like this in 20 years we’d be living in a different society” 
(Participating Teacher)

“Kids Thrive has bought an inner glow to the children touching their hearts and souls” 
(Principal, Banyule Kids Thrive Program)


